revista
tempos e espdcos

em educacdo

Rev. Tempos Espagos Educ. v.13, n. 32, e-14068, jan./dez.2020 © 2020 - ISSN 2358-1425
Doi: http://dx.doi.org/10.20952/revtee.v13i32.14068 Cah e |

EDUCATIONAL SYSTEMS OF EASTERN EUROPEAN COUNTRIES AS A SUBJECT OF
INTERNATIONAL COMPARATIVE RESEARCH

SISTEMAS EDUCACIONAIS DOS PAISES DA EUROPA ORIENTAL COMO OBJETO DE
PESQUISA COMPARATIVA INTERNACIONAL

SISTEMAS EDUCATIVOS DE DOS PAISES DE EUROPA ORIENTAL COMO OBJETO DE
PESQUISA COMPARATIVA INTERNACIONAL

Tetiana Dudka?
Mykola Chumak?
Nina Lytvynenko3

Valentuna Benera*
Tamara Serhiienko?®

Abstract: The article analyzes the level of development of educational systems in Eastern European
countries by using empirical data from international comparative studies. The tools of comparative
analysis are used to group the studied publications, which directly or indirectly consider an educational
system at the level of different countries and regions of the world. The newest western approaches to
the issue of educational systems are represented. The unsurpassed value of multi-object international
comparative research in the study of educational systems of the world enabling the analysis of the
phenomenon at the interdisciplinary level is emphasized. The author's definition of “international
comparative research” is formulated based on modern scientific studies, which is interpreted as a special
type of research, which purpose is to conduct multilevel analysis to compare macro-objects, based on
subjective empirical data. Emphasis is done on the lack of a unified terminological apparatus of the
studied issue in modern science, which indicates the availability of the following definitive plurality:
“comparative studies”, “international issues”, “cross-cultural studies”, and “international comparative
studies”. The analysis of the level of development of educational systems of Eastern European countries
is based on a comparison of official statistical materials of the World Bank. The processed statistical
materials are correlated with the results of descriptive statistics during the testing of statistical
hypotheses. Subject analysis of educational systems in Eastern Europe is based on a comparison of
empirical data on three criteria — international educational projects, the highest educational results
(“S.A.B.E.R”), and the amount of external funding for the educational branch.
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Resumo: O artigo analisa o nivel de desenvolvimento de sistemas educacionais nos paises da Europa
Oriental usando dados empiricos de estudos comparativos internacionais. As ferramentas de andlise
comparativa sdo usadas para agrupar as publicagdes estudadas, que consideram direta ou indiretamente
um sistema educacional no nivel de diferentes paises e regiGes do mundo. As mais recentes abordagens
ocidentais da quest3o dos sistemas educacionais estdo representadas. E enfatizado o valor insuperavel da
pesquisa comparativa internacional de multiplos objetos no estudo dos sistemas educacionais do mundo,
permitindo a analise do fenémeno no nivel interdisciplinar. A definicao do autor de “pesquisa comparativa
internacional” é formulada com base em estudos cientificos modernos, interpretados como um tipo
especial de pesquisa, cujo objetivo é realizar andlises multiniveis para comparar objetos macro, com base
em dados empiricos subjetivos. Enfase é feita na falta de um aparato terminoldgico unificado da questdo
estudada na ciéncia moderna, que indica a disponibilidade da seguinte pluralidade definitiva: “estudos
comparativos”, “questdes internacionais”, “estudos interculturais” e “comparativos internacionais
estudos ”. A andlise do nivel de desenvolvimento dos sistemas educacionais dos paises da Europa Oriental
baseia-se na comparagdo de materiais estatisticos oficiais do Banco Mundial. Os materiais estatisticos
processados sdo correlacionados com os resultados da estatistica descritiva durante o teste de hipdteses
estatisticas. A andlise de sujeitos dos sistemas educacionais na Europa Oriental baseia-se na comparacao
de dados empiricos em trés critérios - projetos educacionais internacionais, os mais altos resultados
educacionais ("S.A.B.E.R") e a quantidade de financiamento externo para o ramo educacional.

Palavras-chave: Sistema educacional, paises da Europa Oriental, estudos comparativos internacionais

Resumen: El articulo analiza el nivel de desarrollo de los sistemas educativos en los paises de Europa del
Este mediante el uso de datos empiricos de estudios comparativos internacionales. Las herramientas de
anadlisis comparativo se utilizan para agrupar las publicaciones estudiadas, que consideran directa o
indirectamente un sistema educativo a nivel de diferentes paises y regiones del mundo. Los nuevos
enfoques occidentales sobre el tema de los sistemas educativos estan representados. Se enfatiza el valor
insuperable de la investigacion comparativa internacional de multiples objetos en el estudio de los
sistemas educativos del mundo que permite el andlisis del fenédmeno a nivel interdisciplinario. La
definicion del autor de "investigacidn comparativa internacional" esta formulada en base a estudios
cientificos modernos, que se interpreta como un tipo especial de investigacién, cuyo propdsito es
realizar andlisis multinivel para comparar macroobjetos, basados en datos empiricos subjetivos. Se hace
hincapié en la falta de un aparato terminoldgico unificado de la cuestidn estudiada en la ciencia
moderna, lo que indica la disponibilidad de la siguiente pluralidad definitiva: "estudios comparativos",
"cuestiones internacionales", "estudios interculturales" y "estudios comparativos internacionales
estudios". El andlisis del nivel de desarrollo de los sistemas educativos de los paises de Europa del Este
se basa en una comparacion de materiales estadisticos oficiales del Banco Mundial. Los materiales
estadisticos procesados estan correlacionados con los resultados de estadisticas descriptivas durante la
prueba de hipdtesis estadisticas. El andlisis tematico de los sistemas educativos en Europa del Este se
basa en una comparacién de datos empiricos en tres criterios: proyectos educativos internacionales, los
resultados educativos mas altos (“S.A.B.E.R”) y la cantidad de financiamiento externo para la rama
educativa.

Palabras clave: Sistema educativo, paises de Europa del Este, estudios comparativos internacionales
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1. INTRODUCTION

A competitive educational system for every country in the world is a prerequisite for sustainable
development and social progress. The effectiveness of the educational system directly depends on the
redistribution and efficiency of the use of limited resources involved in this process. All issues related to
the argument of the mechanism of efficient redistribution of resources within a particular industry
remain the most controversial for many countries around the world. However, not every country-
participant in the Global market considers the educational system a priority source of income, which can
be multiplied due to highly skilled human capital. Underestimation of this situation by some countries
leads to the fact that strategic guidelines for their sustainable development become unattainable.
Therefore, making the right and strategically sound decisions should be based on the most accurate
international indicators of branch development. In particular, the compliance of such indicators with the
accuracy criteria is ensured by high requirements for the quality of international comparative studies.

Empirical data from international comparative studies are taken into account when modeling
social processes and evaluating the effectiveness of state and international socially-oriented programs.
Therefore, the objective need to involve the sample results of international comparative studies to
optimize the work of educational systems in different countries and regions of the world is beyond
doubt. The data of international comparative studies are especially valuable for the countries of Eastern
Europe, which differ in the level of social and economic development (Shmygol et al., 2020; Yankovyi et
al., 2020). The availability of such a “disproportion” within this European region is to some extent a
consequence of the foreign policy of isolationism, a component of ideological programs of the previous
century.

Today, all the countries of Eastern Europe have favorable conditions for the institutionalization
of comparative research in the framework of harmonization of international relations. The publication
of data from international comparative studies stimulates the development of optimal strategies for the
development of educational systems in different countries, actualizes the expansion of the geography
of international cooperation, and produces an exchange of experiences. Unfortunately, not every
Eastern European country is focused on using the potential of international comparative research to
further reform its educational systems. The imbalance of levels of educational background between the
countries of the European region as a whole reduces the potential opportunities for professional self-
realization of the average graduate in the international labor market.

2. LITERATURE REVIEW

The relevance of considering the issue of development of educational systems is argued by the
topics of scientific works, dedicated to the consideration of the destructive impact of the global
pandemic on the world’s education systems (Martinez, 2020); realities and prospects for further
development of education systems worldwide (Hansen, Young, 2019), the impact of strategic
educational management on the development of educational systems as a holistic complex (Waslander,
Hooge, Theisens, Cissy, 2018); social and professional designing of the further development of the
educational system taking into account the demands of modern vocational education (Szerletics, Rodak,
2017; Dudka, Gurzhii, Kartashova, Sorochan, Spitsyna, 2020); level of development of the educational
system in different countries (Mineo, 2020; Ralhan, 2020; Rodberg, 2019; Sonnemann, 2019; Rehmat,
2020; Osmond-Johnson, Campbell , 2018; Ustun, Eryilmaz, 2018); efficiency of the impact of Eastern
European membership in the EU on educational systems in general (Bergbauer, 2019); modernization
aspirations of modern educational policies in Central and Eastern Europe (Gawlicz, Starnawski, 2018);
the level of development of higher education in Western and Eastern Europe on a comparative basis
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(Mysikova, Vecernik, 2019; Kvitka et al., 2019); interdependence of productivity of development of
educational system and the quality of teaching of English (Griffith, 2019; Bodnar, Mirkovich, Koval,
2019); the level of coherence of higher education indicators in Central and Eastern Europe (Pani¢,
Lozanov-Crvenkovié, 2019; Guglielmi, 2019).

Today, the analysis of the results of international comparative studies on the development of
educational systems at the level of different regions of the world is quite timely and relevant. Intra-
industry problems and tasks remain unresolved, which is reflected in the inefficient redistribution of
available resources, lack of highly qualified staff, the inconsistency of strategic guidelines for sustainable
development of the world regions (Kostetska et al., 2020), and the incompliance of the quality of
education of the average graduate with modern world requirements. The latter fact can be explained in
particular by the fact that social, economic, and international relations are quite volatile, and therefore
the emergence of new risks activates researchers to develop effective approaches to address existing
imbalances (Nazarova et al., 2019). The above-mentioned facts actualize the consideration of the stated
problem by analyzing the theoretical and methodological basis and the available empirical data that
reflect the real situation in terms of quantitative indicators and represented criteria.

The purpose of the article is to conduct a systematic analysis of the problem by analyzing the
available conceptual framework at the theoretical and methodological level; to outline the level of
development of educational systems of Eastern European countries based on empirical data of
international comparative studies of the World Bank in recent decades.

3. RESEARCH METHODS

To achieve the goal of the research, certain scientific methods should be involved. They are as
follows: theoretical (analysis of thematic works of researchers concerning the problem of education
systems at the level of different countries and regions of the world; systematization of data in the course
of grouping relevant research results; modeling education system as a holistic social and cultural
phenomenon); empirical (comparative analysis in the process of comparing empirical data on the criteria
of the number of international educational projects, the highest educational results and the amount of
external funding); statistical (descriptive statistics and testing of statistical hypotheses in the process of
author's argumentation of the research results).

4. RESULTS

In recent decades, the number of international comparative studies has been gradually
increasing. The temporal, thematic, and subject scale of such studies are variable but their absolute
number remains quite low. The latter trend is explained by the high cost and resource costs required to
solve the mandatory methodological tasks.

The scientific value of international comparative research of educational systems lies in the
importance of social information and applied functions. In particular, the evaluation of the effectiveness
of national and international social programs aimed at studying the available educational experience of
different countries is focused on avoiding current problems. The impact of international comparative
research on social progress, in general, is difficult to overestimate. Quantitative indicators of such
research are, in a sense, a path to social self-reflection; the way of reproducing social life, phenomena,
and processes through in terms of specific parameters and data. Discrepancies and errors in the content
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of international comparative studies lead to a shift in numerical indicators, the formulation of erroneous
conclusions, and, as a consequence, the deformation of the author's interpretations.

The methodology of international comparative research is based on the idea of combining the
methods and procedures used in a particular country to compare the results and draw reliable
conclusions. Today, those scientists who focus on the methodology of international comparative
research are working on the development and justification of a comparative and target-oriented
approach. The latter is based on a combination of criteria and procedures used at all stages of the study:
from the formulation of goals and objectives to the final stage — subject analysis and reasoned
interpretation of data. Thus, the comparative and target-oriented approach aims to minimize the overall
error of the study in each country — the object of study and maximize the equivalence of data for each
studied unit.

In general, international comparative research is a special type of research. It differs from a
mono-object study as it is based on the analysis of data from one country. This feature can be explained
by the fact that in modern science, there is no unified conceptual and categorical apparatus of this
research area. In modern educational discourse, the terms “comparative research”, “international
issues”, “cross-cultural research”, “international comparative research” are widely used. The latter was
used in our study because the main source of empirical data for the research was the official data of the
World Bank. Its official website uses this term (World Bank, 2020). We used the definition of
“international” to emphasize the subject-matter area of the research — the comparison of empirical data

from around the world.

In general, we can assume that such a terminological plurality once again confirms the relevance
of the studied issue. To argue the latter author's position, it should be emphasized that international
comparative studies intensify the following:

— the development of several scientific directions;

—the improvement of methodological approaches and methods;

— the reflection of empirical data and formulation of substantiated conclusions;

—expanding international cooperation and encouraging the exchange of progressive experience;

— the involvement of a domestic scientific community in the international scientific
incorporation.

In addition to the conceptual and categorical apparatus, the criteria of comparison, conceptual
and metric equivalence, and invariant measurability remain debatable in international comparative
studies. Another problem with the successful implementation of international comparative research is
multilingualism. The priority given to the mechanical approach to the translation satisfies only the
applied aspect, while the theoretical and methodological analysis remains out of the researcher's
attention.

In general, international comparative research has become an informal laboratory. Its activities
are aimed at developing new methods, practices, and standards that guide the researcher to improve
methods of collecting information and their further analysis. In this regard, the main task of the
researcher is to comprehensively develop a holistic model of comparative research, because a single
subject of study unites all the countries studied. The rationality of solving the problem is achieved by
the maximum adaptation of the author's theory to the results of the international comparative study.
This approach allows for minimizing discrepancies and errors at the level of empirical data. Taking into
account the above argumentation, the author gave the definition of “international comparative
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research”, which means a special type of research, which purpose is to conduct a multilevel analysis to
compare macro-objects, based on subjective empirical data.

Today, international comparative research is one of the most complex scientific phenomena in
theoretical, methodological, and practical aspects. It is also one of the most promising research in the
branch of education. The following studies actualize:

—the expanding of the education branch potential, as it serves as a strong argument for further
branch reform;

—the formation of a holistic platform for the development and testing of working hypotheses in
different social and cultural conditions of the world;

—the solution of urgent tasks of applied and theoretical content.

— international comparative research intensifies the reflection of the existing social and cultural
reality, expands the understanding of national identity, and promotes the analysis in terms of empirical
units of measurement.

As far as the research topic concerns the consideration of the issue of educational systems of
Eastern European countries, therefore it requires the involvement of relevant empirical data in the
research. In particular, our study used official data from the World Bank, which performs an appropriate
regulatory function in maintaining the viability of international educational projects. The latter are
represented at the level of specific numerical indicators that reflect the level of development of the
studied phenomenon against in comparison with other regions of the world (in particular, “Africa, East
Asia and the Pacific, Europe and Central Asia, Latin America and the Caribbean, Middle East and North
Africa, and South Africa”) (World Bank, 2020). These regions are divided into countries that are parts of
them. Numerical sections are presented using complex thematic maps, united under the name “Smarter
Education Systems to Achieve Learning for All” and developed taking into account specific criteria (World
Bank, 2020).

The first thematic map is called “Projects” (World Bank, 2020). It presents the numerical
indicators of relevant international educational projects in eight sub-sectors — “... preschool education,
primary education, secondary education, vocational training, higher education, non-formal education,
and adult education" (World Bank, 2020). Conditional gradation of international educational projects by
specific sub-sectors reflects their main purpose, in particular:

— preschool education is focused on the exchange of progressive experience to improve the
current system;

— primary and secondary education is aimed at providing quality education by forming the most
significant key competencies of a student ();

— professional training is aimed at promoting academic mobility and improving the quality of
teaching subjects, which content must meet the modern requirements of the labor market;

— higher education is focused on deepening the inter-academic cooperation in various areas and
the unification of initial academic data;

— non-formal and adult education is aimed at increasing the knowledge, skills, and abilities are
necessary for further professional growth and self-improvement.

The value of such international projects is to bring the education of a particular country to the
level of world standards through its external financing, the exchange of best world experiences, and the
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involvement in global educational practice. Numerical sections on educational systems of Eastern
European countries according to the criterion “International educational projects” supported by the
World Bank in 2000-2019 are presented in Figure 1.

Country Number of
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Figure 1 - The analysis of educational systems of Eastern European countries by the criterion of
“International educational projects” supported by the World Bank (based on the thematic map “Projects”,
2000-2019) (World Bank, 2020)

The figures in Figure 1 show that in Eastern European countries (including those involved in
international educational projects led by the World Bank), the total number of these projects was about
72 units (World Bank, 2020). The highest rates, according to the World Bank, were achieved by three
countries — Moldova, Albania, and Bulgaria (World Bank, 2020). In most countries from the proposed
list, the number of international educational projects did not exceed 5 (in particular, Lithuania, Latvia,
Croatia, Belarus, Ukraine, Poland, Serbia, and Northern Macedonia) (World Bank, 2020).

It should be emphasized that in this aspect, the role of the World Bank is primarily regulatory,
not managerial. The priority task of such projects is to unify the educational policy of different countries.
Funding for educational initiatives is aimed at achieving the country's appropriate performance in social
and cultural growth.

The second thematic map is called “Knowledge” and is based on the involvement of a systems
approach to the analysis of the studied groups, the so-called “S.A.B.E.R — Systems Approach for Better
Education Results” (World Bank, 2020). Quantitative indicators of this thematic map reflect the actual
data collected in the course of monitoring studies of educational systems. Unlike the previous thematic
map, this one is based on comparing the total indicators for 5 sub-sectors of education — preschool,
primary, secondary, higher, and vocational. The system approach to the analysis of the sub-sectors of
education of the studied countries was based on the total number of criteria. In particular, their list
includes the level of the intellectual development of the student; information support of the educational
process; autonomy of the institution; financial support; valeological competence of participants of the
educational process (Koval, Polyezhayev, Bezkhlibna, 2018); assessment of the quality of teaching and
learning by the subjects of cognition (World Bank, 2020).
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Numerical sections of the educational systems of Eastern Europe according to the criterion
“S.A.B.E.R” are presented in Figure 2.
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Figure 2 - Analysis of educational systems of Eastern European countries according to the
criterion “S.A.B.E.R” supported by the World Bank (based on the thematic map “Knowledge”, 2000-
2019) (World Bank, 2020)

Visual materials showed that according to the “SABER” criterion, the first six leading positions
were occupied by educational systems of such Eastern European countries as Bulgaria (16), Romania
(14), Northern Macedonia (13), Albania (12), Moldova (9), Serbia, and Ukraine (both 8) (Fig. 2). At the
same time, the lowest numerical indicators according to the studied criterion were showed by two
countries — Estonia and Belarus (Fig. 2).

Comparing the analytical data on the educational systems of Eastern European countries on
both criteria we noticed that in the latter case, some countries managed to achieve almost twice the
quantitative indicators on the criterion “SABER”, compared to the previous ones (in particular, Ukraine
from 3 to 8; 4 to 7; Bulgaria from 9 to 16; Romania from 7 to 14; Lithuania from 1 to 2) (Fig. 1 and Fig.
2). In three countries of Eastern Europe, the opposite situation was observed, when the second criterion
was inferior to the first, also almost twice (in particular, Belarus from 1 to 2; Bosnia and Herzegovina
from 7 to 2; Moldova from 16 to 9) (Fig. 1 and Fig. 2). ). It is worth noting that the first criterion
“International educational projects” is directly proportional to the external funding, while the second
reproduces the internal approaches of the state to improve its educational system.
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Studying the level of development of educational systems around the world in detail, the issue
of comparing the number of educational projects with their target orientation is becoming increasingly
important. The rationality of comparing the latter by specific regions of the world and certain units of
time (in particular, the calendar year) is rooted in the common problems of neighboring territories,
which can be overcome only through the localization of interstate efforts.

On the World Bank website, we find the information on the target orientation and several
educational projects in terms of the above-mentioned 6 regions of the world (World Bank, 2020). From
the proposed list, Eastern Europe belongs to the region of Europe and Central Asia, and therefore the
analysis will be based on the scientific principle of regionalism.

Analytical data on educational projects in the above-mentioned region supported by the World
Bank in 2009-2019 are reflected in Table 1.

Table 1- Deepening the level of development of educational systems in Eastern Europe through external
funding of educational projects in the region (2009-2019) (World Bank, 2020)

Year Number of Amount of funding Target orientation of annual educational projects
projects (million $)

2009 366 11 deepening the development of the industry through the
record funding for education

2010 621 8 maintaining gender equality in education and other
areas

2011 235 12 investing in a ten-year school study program

2012 121 12 deepening development on the principle of affordable
education for all layers of the population

2013 87 6 improving the general standard of living of the

2014 156 10 population, including the financing of education

2015 380 7 realization of global goals of millennium development at
the level of educational systems of different countries of
the world

2016 104 6 support of educational projects aimed at meeting the
needs of girls (12-17 years)

2017 278 5 a significant amount of funding for primary education

2018 44 4 exit from the educational crisis by improving the quality
of education

2019 574 5 50% reduction in poverty in education by the next thirty
years

The illustrative data of this table showed that the funding of educational projects in the region
was unstable (Table 1). This process was a consequence of the impact on a particular phenomenon of
external, as well as internal factors (in particular, fluctuations in GDP and exchange rates, unstable level
of social and economic development) (Table 1). Another characteristic feature of these educational
projects was that their number for one calendar year did not correspond to the total amount of their
funding (million S) (Table 1). The annual target orientation of such educational projects is also
noticeable, which focused the society's attention on the need to establish appropriate values in
education (in particular, maintaining gender equality, optimizing educational training, accessibility of all
participants to the educational process, improving the quality of education, and reducing poverty). Table
1).
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To reflect the quantitative ratio of indicators for international educational projects in the region
to the amount of their funding, the appropriate visual materials have been developed (see Fig. 3).

2009 2010 2011 2012 2013 2014 2015 2016 2017 2018 2019

==@==Number of Projects e=@==Amount of Funding (million $)

Number of Projects /| Amount of Funding
Figure 2 - The ratio of the number of international educational projects in the studied region to the amount
of external funding (million S) over the last decade

The involvement of the method of comparative analysis in the reflection of specific quantitative
parameters indicated in the figure made it possible to make brief generalizations. First, there have been
abrupt fluctuations in the number of international educational projects over the last decade. We can
assume that this consequent regularity was the result of the emergence of new innovative ideas in the
field of education, which found adequate social support at the level of funding (Bukanov et al., 2019).
On the straight line of axis X, which is marked by the corresponding number of projects the highest
indicators were recorded in 2012 and 2014 — 12 and 10 (Fig. 3). However, despite such high numbers of
projects, their total funding was not large. In particular, the latter fact indicates the low cost of one
project in these calendar years.

Second, after a brief financial “decline”, there was a leap in project funding the following year.
Thus, the highest indicators of the number of international educational projects in the region were
recorded in 2010 and 2019, the latter replacing the previous annual decline (in particular, from 366 to
621 and 44 to 574, respectively) (Fig. 3).

Thus, the study of educational systems in Eastern Europe is a very multifaceted problem that
requires the comparison of empirical data from the most reliable sources of information. Reconstruction
of empirical data acquired from the international comparative research opens the way to the
organization of intra-industry cooperation between different countries and contributes to the
unification of current industry standards.
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5. CONCLUSIONS

Based on the above-considered information, we can conclude that the study of educational
systems around the world is a single option associated with the involvement of international
comparative studies. Such a regional approach to the organization of research today is one of the most
promising at the scientific level. The advantage of such multidisciplinary research over mono-object
research is that the former combined subject-object, methodological and functional-target features by
involving empirical data. Such research is especially valuable for the analysis of educational systems
around the world, which in the global dimension activates the increase of knowledge about existing
international achievements and produces a deeper development of the education sector as a whole.

The analysis of educational systems of Eastern European countries was based on three basic
criteria — international educational projects, the highest educational results (“S.A.B.E.R”), and the
amount of external funding for the industry. This research approach made it possible to formulate
several reasoned generalizations. The analysis of the subject of the study by the first criterion showed
that in the studied countries of the region, there was an uneven distribution of international educational
projects for a certain period. This could be caused by several factors, including different levels of social,
economic, and cultural development, different levels of international cooperation development,
membership of states in various international associations.

The involvement in the analysis of the second criterion allowed comparing educational systems
of the countries of Eastern Europe on the following levels: intellectual development of the student;
information support of the educational process; autonomy of the institution; valeological competence
of participants in the educational process; assessment of the quality of teaching and learning by the
subjects of cognition. The comparison of these indicators revealed three undisputed leaders (Bulgaria,
Romania, and Northern Macedonia) and outsiders (Estonia, Belarus, and Bosnia and Herzegovina).
Among the seventeen countries surveyed, Ukraine is in the middle of this ranking list.

The reflection of analytical data on the studied educational systems according to the third
criterion showed that the number of educational projects and the amount of funding in the region are
disproportionate indicators. Thus, such discrepancy of both indicators is rooted in the uneven impact on
the phenomenon of external and internal factors (in particular, fluctuations in GDP and exchange rates,
the level of social and economic development, etc.).

A comparative analysis of the level of development of educational systems in different countries
of the world located within one geographical region, as well as on different continents can be a
promising area of further research.
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