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The aim of the article is to study the academic mobility of students in the
context of internationalization of education, exchange of experiences and
gaining additional knowledge and skills between participants in the process of
academic mobility. The research methodology is to use methods of
questionnaires, surveys, interviews among students to study the prospects,
advantages, disadvantages and opportunities of academic mobility. The results
of the study cover the internal and external mobility of university students and
provide an opportunity to assess the dynamics of quantitative indicators of
international mobility. Factors influencing the academic mobility of students
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1 Introduction

The current stage in the development of educational systems is characterized by the significant influence of
globalization and internationalization of higher education, as well as the creation of a common information
space during the COVID-19 pandemic. On the one hand, a common European space leads to the acceleration of
student and faculty mobility, on the other hand, academic mobility shapes this space (Danilyuk & Paschenko,
2012). Taking into account these trends, the strategic goal of the state education policy is to promote
academic mobility, which directly increases the chances of professional growth of individuals, in addition to
improving the quality of human resources involved in the national economy.

Now education during the COVID-19 pandemic is seen as one of the most important values, without which
the further development of intellectual capital is impossible on a global level. In modern economic
globalization, high educational potential guarantees the inclusion of the country in the world economy as a
competitive player. The greatest role in this process is played by university education, which provides training
of highly mobile personnel and forms the basis for the entry of national intellectual capital in the global
learning environment. In this context, academic mobility is an important tool for shaping the global
educational space and human capital mobility, improving the quality, efficiency, and accessibility of higher
education (Seidahmetov et al., 2014).

The relevance of the topic of this article is confirmed by the fact that the rights of students on academic
mobility are enshrined at the European and national levels. In particular, one of the requirements of the
communiqué of the Ministerial Conference of the European Union, which was held in Belgium on April 28-29,
2009, aimed at deepening the international openness of European higher education and increasing to 20% of
the share of 2020 graduates who studied or did an internship abroad (Roblyer et al., 2010). Moreover, during
the Bucharest conference, held April 26-28, 2012, the ministers of the participating countries of the Bologna
Process, including Ukraine, signed the communiqué "Harnessing potential to the greatest advantage:
consolidation of higher education in Europe", which declared the intention to balance mobility across Europe
(Georgina & Olson, 2008). Despite considerable academic mobility, little research has been conducted on
academic mobility topics and even less on the role of language in the increasingly diverse community of
educational institutions.

Literature review

The only view in the literature is that internationalization is a sign of the relationship between universities
and therefore is not a recent phenomenon, although it has intensified on the world stage since the 1990s with
the acceleration of the process (Pretty et al,, 2003; Skorobogatova, 2016). Academic mobility and exchange
are not new, but they have also long contributed to the internationalization of higher education (Altbach,
2002). The global transition of higher education has been characterized by increasing flows of institutions,
programs, students, and scholars, as well as changing relationships between universities, governments, and
the marketplace (Pretty et al., 1996; Ryazantsev et al., 2019). There are more than 2,5 million international
students worldwide, and it is estimated that this number will reach 70 million by 2020 (Chen, 2017). Student
mobility has been widely discussed as part of the internationalization of higher education processes by many
authors (Knight & Woldegiorgis, 2017; Teichler, 2004). Academic mobility has become frequent and has even
been seen as "a kind of professional standard in some disciplines" because it helps dissipate the formal and
informal rules that prevail in other countries.

Internationally mobile students have been defined by Kelo, Teichler, and Wachter as "students who cross
national borders for the purpose or context of their studies” (Kelo et al, 2006). Regarding the types of
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academic mobility, student mobility can be either internal or moving students from one country to another or
between regions of the world or within a region. Conceptualizing student mobility in higher education has
been difficult, as the movement of students across national borders has sometimes been confused with other
concepts such as migration and brain drain. However, the length of time international students stay in the
host country can be seen as a determining factor for understanding and using student mobility-related terms
(Iontsev et al., 2016; Pretty et al.,, 1994). Accordingly, student mobility can be for short periods, such as in
"exchange programs”, or it can be for the entire program as "study abroad. Thus, international student
mobility can be characterized as students crossing borders and staying in another country to receive short-
term or long-term training in higher education or within a region, within a region, or between countries in
different regions between regions (Woldegiorgis & Doevenspeck, 2015).

Mobility is now seen as a central feature of academic careers by research institutions, policymakers, and
individual researchers (Daniels et al., 2017; Khalafallah et al., 2020). It is usually discussed positively, both at
the political and individual levels. Frequently considered as the "fifth freedom" in the EU (along with the
movement of people, capital, goods, and services), academic mobility is seen as one of the prerequisites for
building competitive science and thus for building knowledge and innovation-driven economy (Blachford &
Zhang, 2014; Day & Stilgoe, 2009).

On an individual level, academic mobility is associated with professional development, competence
development, and "broadening one's horizons" (Day & Stilgoe, 2009; Ackers, 2009). In many fields, mobility
has become a prerequisite for a successful start to an academic career and career advancement. This tendency
has gradually begun to spread from the natural and technical sciences to the social sciences and humanities
(Cervinkova, 2010; Attamimi et al., 2020).

For higher education institutions, high levels of student mobility are a sign of prestige and quality (Green,
2012; Wildavsky, 2010), not least because internationalization is now an important indicator in world
rankings (Hazelkorn, 2015). Many countries have already successfully implemented many programs to
facilitate academic mobility, including programs such as Erasmus Mundus, DAAD, Tempus Fulbright Program,
etc. (Bogoslovsky, 2017; Martynenko, 2017).

In the European Union (EU), the home degree mobility of international students has grown steadily in
recent years (Vossensteyn, 2010). Erasmus is the most student exchange program for higher education in
Europe and the leading EU program. Souto-Otero, Huisman, Beerkens, de Wit, and Vuji¢ highlighted the
barriers higher education students face in studying abroad (Souto-Otero, 2013). The majority of research has
been done on the problems and barriers faced by those students who go abroad, not the problems of those
who do not (Findlayet al.,, 2010; Pietro & Page, 2008; Otero et al., 2006).

The importance of knowing the barriers faced by students who choose not to participate is important, as it
has been found that the importance of these barriers varies from country to country (Vossensteyn, 2010).
Furthermore, there are important differences in participation by field of study, specifically, it is a social
science, business, and law degrees that have a higher percentage of mobility compared to science and health
services, according to 2013-14 data would have ranked 4th (Fajo-Pascual et al.,, 2017).

A sense of where we live is often related to our sense of personal identity because, in many ways, we are
dependent on where we live and the experiences we had there (Relph, 1976; Proshansky et al., 1983). Thus,
people tend to develop very strong sentimental and emotional attachments to the places where they spend
their lives (Shumaker, 1983). This attachment is also called "place identification" (Proshansky et al., 1983),
this term describes the relationship between people and places, emphasizing the role of place in shaping one's
sense of identity. Sentiments of attachment and community identity grow with years of living (Chavis et al.,
1986; Prezza et al,, 2001), and change at different periods of life. The overall conclusion is that people who
have lived in the community longer tend to have higher rates of attachment and place identity (Rubinstein &
Parmelee, 1992; Mahardika et al.,, 2021).

2 Materials and Methods

The Moscow State University of Food Production, as one of the most prestigious and reputable institutions of
higher education in the Russian Federation, was chosen to conduct the study. The results of the
implementation of the outbound academic mobility program based on the information were provided on the
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website of the Ministry of Education of the Russian Federation. The academic mobility programs are the main
forms of educational mobility in the university. Information about academic mobility was presented on the
university website, but it was obvious that not all students were familiar with this information (Ginsburgh et
al,, 2007; Osipov et al., 2015; Widana et al., 2021). For first-year students, this information was new, while
older students were already fully or partially familiar with it. Some students were native students, born in
Moscow or the surrounding area, other students came from different parts of Russia and, so far, lived in
Moscow during the period of study. The place identity was assessed using material developed by Pretty,
Chipuer, and Bramston. A confirmation was used to identify the identity of the home place.

A total of 291 students at Moscow State University of Nutrition were interviewed, 183 of whom were
undergraduate students (111 female, 72 male) and 108 students enrolled in the master's program (50 female,
58 male). The areas of training for the students are related to food technology and service. All students agreed
to answer the questions voluntarily and anonymously. Participants were asked to answer a question about
their age, gender, course of study, and year at the university, without giving their last names:

1) Please provide information about yourself:

e Areyou astudent in an undergraduate program, years 1, 2, 3, 4 (please underline)?
e Areyou a student of the Master's degree program, years 1, 2 (please underline)?

e Gender - male, female (please underline)

o Whether Moscow is your native city? Yes, No (please underline)

e Do you live on campus?

2) Do you know about academic mobility programs?

3) Areyou interested in a short-term foreign language program (language course)?

4) Are you interested in a short-term degree program (credit mobility program)?

5) Are you interested in a long-term specialty training program (full course)?

6) Do you know about the European Credit Transfer and Accumulation System - ECTS?

7) Do you think that your level of English will be important for studying abroad?

e Do you have an international certificate confirming the level of your English?
e What other languages besides English can you use effectively (i.e., fluently)?

8) Would you like to participate in an academic mobility program?

9) Please indicate which factors of studying abroad are important to you in making your decision
concerning learning abroad. The level of the factor importance: 1 - not important at all, 2 - slightly
important, 3 - mildly important, 4 - very important, 5 - extremely important. These elements were
constructed based on a review of the literature and items from previous surveys.

10) Think about your native place of residence and indicate your agreement with the following statement:
"I would rather live somewhere else. It's not the best place for me," using five levels of agreement on
whether the statement is true: 1 = definitely not true; 2 = false; 3 = undecided; 4 = true; 5 = very true.
The research on the effect of gender on responses has not been conducted.

3 Results and Discussions
3.1 Results

The results of the survey are grouped according to the approved number of applications by country,
participation in the forms of academic migration, and knowledge of foreign languages. Table 1 provides
information that illustrates the dynamics of changes in the quantitative characteristics of international
mobility.
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Table 1
The breakdown of the approved number of applications by country COVID-19 pandemic
The participants  The participants  The participants
Ne Country approved in approved in approved in i)
2014 2015 2016 number

1 China 129 141 175 445

2 Hungary 7 8 103 118

3 Serbia 23 31 27 81

4 Czech Republic 11 22 45 78

5 Norway 25 13 34 72

6 Slovakia 12 30 30 72

7 Vietnam 12 18 22 52

8 Romania 13 16 18 47

9 Italy 16 13 16 45
10 Bulgaria 15 13 11 39
11 Denmark 14 12 8 34
12 Belgium 11 6 6 23
13 Mongolia 6 3 14 23
14 Austria 3 5 6 14
15 France 3 3 6 12
16 Turkey 0 10 0 10
17 Kuwait 2 3 4 9

18 Poland 3 0 0 3

19 Brunei 0 1 1 2
20 Mexico 0 1 0 1
21 Slovenia 0 1 0 1

Source: http://im.interphysica.su/

Table 2 reflects the students' attitude towards various forms of participation in educational mobility

programs.

Table 2

The participation in forms of academic mobility (it was possible to mark more than one point)

Bachelor's

program

students, 1-2
years of study, %

Bachelor's
program
students, 3-4

years of study, %

years of study, %

Master's
program
students, 3-4
years of study, %

Master's
program
students, 1-2

Number of students
interested in a short-term
foreign language course
Number of students
interested in short-term
mobility credit program (up
to 1 year)

Number of students
interested in the full-range
course

Number of students aware of
ECTS

Number of students

33

54

32

4

86

15

43

47

27
83

16 11
31 22
53 22
39 42
73 56
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considering participation in
the program

Table 3
The answers of Bachelor's and Master's students about their knowledge of foreign languages
(Do you think your level of English language proficiency will be sufficient for studying abroad?)

Students of the Bachelor's degree program, Students of the Master's degree program,
Language %,/Number of students with international %/Number of students with international
certificate certificate
English 15/5 22/3
German 6/1 6/-
French 3/- 2/-
Italian 2/ - 1/-

Table 1 shows the different countries that offer different numbers of places for Russian students. This table
shows the distribution of the quantitative indicators of international exchanges by country. China leads by a
large margin (175 internships), Hungary comes second (103 approved internships). The next 6 places are
occupied by the rest of Europe (136 internships). The third place in the Czech Republic (45 internships), the
fourth is Norway (34 internships), the fifth is Slovakia (29 internships + one continuation), sixth is Serbia (27
internships). The total for European countries - 312 internships. In the European countries of the former
socialist camp, there were 236 internships.

According to the Ministry of Education, the largest competition - in France (4.75), in Italy (3.38), Austria
(2.8), Belgium (2.17), Norway (1.87). Only two former socialist European countries had more than 1 person
per seat competition: Slovakia (1.88) and Serbia (1.2). A separate situation with China: the highest number of
applications (158) and competition - 1.22 people per seat. The last 4 places are divided as follows: Mongolia
(0.25), Hungary (0.24), Vietnam (0.22), Poland (0.08), all former socialist countries. Thus, we can conclude
that cooperation programs are mainly offered by the countries of the former communist bloc at the same time
as social needs apply to internships in Western European countries. In China, there is a completely separate
situation: here there is a combination of a large number of places offered and applications (McLeod, 2000;
Singh-Manoux & Marmot, 2005).

The internationalization of higher education is a political objective of the governments of the respective
countries. It stimulates the quality of education, the diversity of education, and the free exchange of
educational resources. This, in turn, generates opportunities for students to experience a "global village" along
with an appreciation for other cultures - one of the many "hidden" benefits (Education, 2017).

As with higher education, scholarly work also undergoes a process of internationalization. It is facilitated
by the creation of regional research clusters and international competition for research funding (Ningsih et al.,
2021). For effective implementation of plans for scientific integration of the global community, a significant
factor is the existence of conditions for the implementation and development of academic mobility. After all, it
becomes possible to create a common scientific space and use educational resources (Gromov, 2016). Table 2
results show that short-term language courses are more popular with undergraduate students in the 1st and
2nd-year programs (33%).

Short-term credit mobility (up to a year) attracts more undergraduate program students than master's
program students (54% and 43%). This type of mobility is popular because it allows students to continue
their studies at their home institution while also participating in the academic mobility program (Hussin et al.,
2021). The students noted that short-term programs (3 months to a year) are more interesting. Such
programs are offered by foreign universities, sometimes the period of study varies from one term to one year.
The latter is true for master's programs at foreign universities, which offer students to take a one-year
educational program. The full course is less popular with first- and second-year undergraduate students.
Usually, the first year is a very challenging time, and students are less willing to consider education abroad,
especially for any educational program that requires a long time.

IJHS Vol. 5 No. 3, December 2021, pages: 574-584
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These data show that students have very little information about the European Credit Transfer System
(ECTS). The credit system is used in Russian universities, but very few students, especially in the first years of
study, are aware of the purpose of the system. First-year students are less aware of it (14%), while master's
students have more information about it (42%). Young people are interesting and want to take advantage of
different opportunities in life. Table 3 shows the results of self-assessments of foreign language levels and
expectations that the level would be relevant to study abroad. Most bachelor's and master's degree students
indicated that they were proficient in English (15% and 22%), German (6% and 6%), French (3% and 2%),
and Italian (2% and 1%). Very few students had an international certificate.

3.2 Discussions

This research finds that the process of internationalization of higher education is accelerating and expanding.
Rapid economic developments and their direct dependence on the quality of the workforce are contributing to
this. The requirement to study in a language other than English is becoming a major barrier (Lane-Toomey &
Lane, 2013). Sanchez, Fornerino, and Zhang suggest that students had barriers to study abroad such as:
familial, financial, psychological (related to aspects such as feeling for students of their own country and fear
of new places), and social (related to friends and family) - although they felt this to varying degrees (Sanchez
etal, 2016).

The current research confirms the barriers that participants face in academic mobility, which depend on
their level of social success and psychological adaptability. A huge number of students (86% of survey
participants) found their interest in educational mobility programs. And their interest remains relatively high
throughout their studies. Many global problems, such as climate change and epidemic diseases, require global
solutions. Therefore, scientists from all over the world are increasing their cooperation, trying to try to create
a knowledge-based society.

The growth in the number of students worldwide is the main trend of higher education in recent decades,
which has proven to be a public good. In the 1970s, there were 28.5 million students in the three-tiered
education system worldwide, about 62% of whom were male. By 2000, the number of students had risen to
100 million. Since the beginning of the XXI century, education worldwide has experienced a marked period of
growth in popularity in its history. By 2005, the number of students had risen to 139 million people, by 2010 -
to 181 million people, and in 2012 there were already 196 million students. The UNESCO Institute for
Statistics predicts that in 2025 the number of students in the three-tiered education system will increase up to
263 million people (Education, 2016).

4 Conclusion

The definition of academic mobility has been completed over time. Academic mobility is generally perceived
and discussed as a positive phenomenon - a prerequisite for building a competitive and successful economy
and quality science during the COVID-19 pandemic. Academic mobility has now become an important part of a
successful academic career in many academic fields. In this research, it is important to consider the aspects
that influence students' decision whether or not to participate in an educational program abroad. The lack of
information, the uncertainty of participants in this process at the level of English that would be relevant for
academic purposes, and the need to know the language of the host country are the main reasons holding back
the development of international educational cooperation in this field. To increase participation, the focus
should be on improving information about international programs and the various facets of education abroad.
Taking into account the continuous development of academic mobility and its importance for national
economies, further research on this topic is relevant and promising, both for scholars and for state
governments.
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