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OPI'AHI3ATOP:
HAIIIOHAJIBHU MEJIMYHUN YHIBEPCUTET IMEHI O.0. BOT'OMOJIbLII
HABYAJIbHO-HAYKOBMIA LIEHTP HEITEPEPBHOI ITPO®ECIMHOT OCBITU

OPIAHIBAIIMHUI KOMITET:
KYUYUH HOpiii JleoninoBuu, pextop HarioHanbHOro MeAWYHOTO  YHIBEpCUTETY iIMEHi
O.0.boromonbis, uneH-kopecrnonneHT HAMHY, nokrop memuunux Hayk, mpodecop, mpodecop
kadenpu Xipyprii, aHecTesionorii Ta IHTEHCHUBHOI Tepamii [HCTUTYTYy MICISAUITIOMHOT OCBITH
HamionansHoro menuanoro yHiBepcutety iMmeHi O.0.boromonbiis, 3acimyskeHuii rikap YKpaidu, rojosa
OpraHi3aiifHOro KOMiTeTy.

HAYMEHKO Ouekcanap MukosaiioBu4 — TMepmididi MpOpeKTOp 3 HAyKOBO-IEAAroriyHoi Ta
MICISAUIIOMHOT OCBiTH, WieH-KopecrionaeHT HAMHY, nokrop mennunux Hayk, mpodecop, mpodecop
kaenpu otomapunronorii HarionaneHoro MeauuHoro yHiBepcurery imeHi .0.boromosnbis,
3aciy)xeHuil Jikap YKpaiHu, 3aCTyIHUK I'OJIOBH OPTraHi3allifHOrO KOMITETY.

BEXXHOBELD Tersina AnapiiBHa — qupexTopka [HCTUTYTY micisimuuioMHoi ocBiTi HamioHansHOTO
MeanuHoro yHiBepcutety iMeHi O.0.BoromoibIss, JOKTOp MEAHYHUX HayK, Tpodecop, mpodecopka
kadenpu MmenemxkMenTy Harionansaoro Mmenngnaoro yHiBepcurety imeHi O.0. boromonblis, 3acTymHUAK
TOJIOBU OpraHi3aliiiHOro KOMITETY.

CTYYUHCBKA Haranis BacmiaiBaa — 3aB.xadenpu MeauuHoi Ta OiosoridyHoi (izuku Ta
iHpopmatukn HamionansHoro MeauuyHoro yHiBepcutery iMmeHi O.0. boromonbls, AOKTOpKa
NelaroriyHuX Hayk, Ipodecopka, 3aCTYITHUK FOJI0OBU OpraHi3aliifHoro KOMITeTy.

JIUMAP Jlecs BoJsogumupiBHa — aupekropka HapuanbHO-HayKOBOTO UEHTPY HENEpepBHOL
npodeciitHoi ocBiTH [HCTUTYTY micasaurioMHoi ocBiTM HallioHambHOTO MEIUYHOTO YHIBEPCUTETY
iMmeHi O.0O. boromonbls, KaHIuZaTKa TICUXOJOTIYHMX HAyK, JOLEHTKAa, 3aCTYNHUK TOJIOBU
OpraHi3aiiifHOro KOMITETY.

KE®EJII-AHOBCBKA OuJena IropiBaa — cT. BuKianad HaBuanbHO-HayKOBOTO LIEHTPY HENEPEPBHOL
npodeciiiHoi ocBITH [HCTUTYTY MiCASAMIIOMHOI OCBITH HarlioHanbHOrO MEIUYHOTO YHIBEPCUTETY
imeni O.0. boromonb1s, KaHAMIATKa MEIMYHUX HAyK, BIAMOBIIaILHUNA CEKpeTap.

AYMEHKO Tersana MuxaiijgiBHa — acucteHTka HaByaiabHO-HAyKOBOIO ILIEHTPY HENEPEPBHOI
npodeciitnoi ocBitTh [HCTUTYTY micasaumioMHoi ocBith HaiioHamTbHOTO MEIUYHOTO YHIBEPCHUTETY
imeri O.0. boroMosnbIiis, KaHAWAATKA METUYHUX HAYK., BIMOBITATBHUN CEKpeTap.
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STRATEGIC LANGUAGE LEARNING ACROSS MEDICAL ENGLISH

CONTEXT: UNDERGRADUATE VS. POSTGRADUATE STUDENTS

In today's knowledge-driven society, 21st-century healthcare professionals need to
possess far more than just specialized knowledge. They must have creativity, critical
thinking, collaborative problem-solving, digital skills, as well as the ability to embrace
life-long learning since it is crucial for staying ahead in this constantly evolving field. On
top of this, proficiency in English, the global language of communication, greatly
enhances a specialist's competitiveness and opens up more opportunities.

To meet the demands, higher medical schools incorporate 21% century skills into
their curricula, providing students with a range of opportunities for personal development.
However, upon embarking on university studies, freshmen students face numerous
challenges. In medical English specifically, undergraduates struggle with the complexity
of medical terminology, processing large amounts of information in a limited framework,
memorizing and effectively using new vocabulary in real-life communicative situations.
These difficulties are compounded by different levels of English proficiency within
heterogeneous groups, variety in learning styles and motivational factors.

The reasons for these challenges are diverse. Generation Z is known for being
"innovative and passionate", “more individualistic”, deeply influenced by digital media,
adept at multitasking, however with a lack of communication skills and shorter attention
spans [2]. The situation has worsened with COVID-19 and the war in Ukraine, which

have left students struggling to reintegrate into classroom-based learning and collaborate
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effectively with peers. Furthermore, the traditional teacher-directed approach many
experienced in school has left some first-year students expecting to passively receive
knowledge rather than actively engaging with it.

Given the need for a learner-centered approach, that is more suited to preparing
students for the demands of the 21st century, there is a clear necessity for a mindset shift.
Nowadays higher education serves as a platform for autonomous learning, encouraging
active engagement, exploration, and discovery. Students should learn to self-regulate their
learning, acquire skills that can be applied both inside and outside the classroom, and
develop the ability to tackle future job challenges. Strategic learning, in turn, is key to
academic success, allowing undergraduates to effectively manage their own learning
processes.

Strategies are treated as a resource that learners can intentionally turn to in solving
language tasks and making learning more effective [3] with the ability to influence their
motivational and affective state, or the way they select, acquire, organize or integrate new
knowledge [3]. In the context of medical English, where specific vocabulary acquisition
1s critical, strategic learning can empower students to boost their learning.

To understand how strategic undergraduate students are in learning medical English
vocabulary, we conducted a survey involving 86 freshmen and sophomore students of the
Medical faculty at Bogomolets National Medical University. As a tool, we used a
questionnaire based on Schmitt's taxonomy of vocabulary learning strategies with minor
changes. The findings reveal, that respondents preferred mostly strategies aimed at
discovering the meaning of new medical terms (asking a teacher or peers, using printed
or online dictionaries, guessing from the context etc.) and memorizing (mostly
mechanical repetition). However, these vocabulary learning strategies often lead to
shallow knowledge, making it difficult for students to retain and appropriately use new
vocabulary.

In contrast, research into postgraduate students’ vocabulary learning strategies
[1;4] as well as personal experience reveal a preference for a wider range of cognitive,
social, and metacognitive strategies (for instance, learning affixes and roots of words,

applying association, categorizing, mnemonic techniques etc). Although these methods
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require more time and effort, they result in deeper knowledge and better retention.
Metacognitive strategies, in particular, involve planning learning activities, monitoring
progress, and regularly evaluating one’s performance, helping students develop
individual learning pathways and self-regulation skills.

The data highlights a gap between undergraduate and postgraduate students in their
approach to learning. Bridging this gap requires efforts from both students and lecturers.
Students need to engage in diverse activities, explore learning environments, and take
control of their own learning. Lecturers, on the other hand, should tailor their teaching
methods and tools to accommodate students’ needs, learning styles, and strategies,
making the learning process more engaging and effective while promoting self-study.

Ultimately, teaching and learning medical English are dynamic, evolving processes

that require both students and lecturers to stay continuously updated.
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